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STUDIEN ZUR FREMDSPRACHENDIDAKTIK  
UND SPRACHERWERBSFORSCHUNG 

Ziel dieser Reihe ist es, wissenschaftliche Beiträge zur Erforschung des Leh-
rens und Lernens von Fremd- und Zweitsprachen zu präsentieren. 

Die Fragestellungen, die aktuelle sowie historisch relevante Themen der fremd-
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dierten Beschäftigung mit Unterricht, Schüler/innen und Lehrer/innen. 

Beiträge können aus allen Disziplinen stammen, die sich mit der Erforschung 
des Lehrens und Lernens von Fremd- und Zweitsprachen befassen, wie z.B. 
die Fachdidaktiken aller Schulfremdsprachen, die Angewandte Sprachwissen-
schaft, die Fremdsprachenlehr- und -lernforschung oder die Bildungsforschung. 
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“Learn a new language and get a new soul. You are a per-
son as many times as the languages you know.”  

(Czech proverb, cf. Fromkin, Rodman, Hyams & Hummel 
2010: 353) 

1 INTRODUCTION 

This Czech proverb hints at one of the major challenges faced in this thesis. “You are a 
person as many times as the languages you know.” At first sight, the message por-
trayed in this sentence is beautiful, exciting and clearly advocates learning languages. 
Especially in our times, when globalization and internationality characterize evolving 
societies around the world. Being multilingual and multicultural is increasingly con-
sidered one of the key competences of modern human beings.  

If we have a closer look at the proverb, however, it also tells us that we become a 
new person with every new language we speak, which means, consequently, that the 
new language determines our way of speaking, our way of thinking, our way of feel-
ing, in brief, our way of being. If, on top of that, a person depends on that new lan-
guage as the key to the world in which he or she is living, this individual needs to ac-
quire the language in the best and most effective way possible. An enormous number 
of second language learners1 around the world live in an environment in which they 
need to master a new language to fully become that “new”, well-rounded and well-
functioning person. These learners have to be supported in their second2 language ac-
quisition in order to participate as successfully as possible in their society. In addition, 
this is not a one-way street. Competent second language acquisition is not only in the 
person’s best interest. Nowadays, modern societies encourage multilingualism because 
they also depend on it. 

However, some of these societies have failed to acknowledge that this is not only 
true for the popular and internationally highly regarded languages such English and 
French. It is also true, or should be, for the rest of the, oftentimes, ignored, less popular 
heritage languages3 of second language learners. This thought is the starting point of 
this thesis and pertains to the urgent need to improve the still rather unsatisfying situa-
tion for culturally and linguistically diverse students4 in many countries, Germany 
being one of them. 
                                                 
1  The definition of “second language learners” will be provided under Chapter 3.1.3. 

2  It might be the learner’s third, fourth or even fifth language. A definition of second lan-
guage acquisition that serves as the working definition for this thesis, will be provided 
under Chapter 3.1.2. 

3  The definition of “heritage languages” will be provided under Chapter 3.1.2. 

4  A definition of the term “culturally and linguistically diverse students” will be provided 
under Chapter 3.1.3. This term will be used throughout the entire thesis and represents 
what “Schüler mit Migrationshintergrund” (pupil with a migrant background) means in 



2 Second Language Support Programs in Bremen and Alberta Under Review 

In the following section of this first chapter, the Reasons and aim for the study 
will be discussed in depth and detail. In addition to the research-based arguments that 
form the foundation of this paper, my personal motivations for conducting research in 
this specific field will be included. In the second part of this chapter, the Structure of 
the thesis will be illustrated, emphasizing the most important key aspects of each of 
the nine following chapters. 

1.1 Reasons and aim for the study   

As indicated above, the educational situation for culturally and linguistically diverse 
students in many countries is still unsatisfactory. Germany is one of those countries in 
which a clear performance gap can be observed between the native5 German students 
and their culturally and linguistically diverse peers with regard to their education. One 
of the influential factors for this gap is believed to lie in the language proficiency, in 
particular, the academic language proficiency needed to succeed at school (cf. e.g. 
Baumert & Schümer 2001: 379). This is especially true for one of the Federal Repub-
lic’s city-states, namely Bremen.  

In contrast to Germany, Canada belongs to the countries without a performance 
gap between the native students and their culturally and linguistically diverse peers. In 
Canada, culturally and linguistically diverse students sometimes even outpace their 
native peers. One of the influential factors for the success demonstrated by this student 
population is believed to be the long-standing language support programs with clearly-
defined and standards (cf. OECD 2006: 155). Alberta is perceived as one of Canada’s 
provinces with a variety of effective and efficient measures in place which support 
second language learners. Learners from Alberta have consistently performed above 
the national average.  

Consequently, the aim of this thesis is to establish an international comparison of 
the educational context of Bremen and Alberta with regard to their respective second 
language support programs. Leading questions will therefore be how culturally and 
linguistically diverse students are treated in the German and Canadian educational 
contexts and how their linguistic competence, in particular, is supported within the 
systems.  

Whether a combination of measures from both locations can, in fact, benefit the 
German multilingual society represented by the city-state of Bremen – a German state 
that has recently reformed its school system and introduced new support frameworks 
for language support will be investigated. Stimuli for second language support pro-
                                                                                                                                                       

the German context, or “immigrant student” in the Canadian context. As will be dis-
cussed under Chapter 3.1.3, the term “culturally and linguistically diverse students” em-
phasizes the cultural and language characteristics of these students. This term also in-
cludes “second language learners” and thus the two terms are used interchangeably 
throughout the thesis. 

5  A definition of “native” will be provided under Chapter 3.1.3. 




